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Objectives Outcome

Informative * Information Experts
* Skills
Formative *Socialization Professionals
*Values
Transformative ¢ Leadership Change agents
attributes

Table lll-1. Levels of learning

From L Chen
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David McClelland

A.A. 1972 9 Harvard University



David McClelland and Competencies

* Testing for competence rather than for
intelligence.

David McClelland is often cited as the
source or founder of the modern
competency movement for his 1973
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3

7
V=7

ETENCE —

N =




“Imagine if we could design the learning processes, specifically based on the
competency, for each student. The results of education would be
monumental”

Competency-Based
Education




LIRAVANFATIIWENTIOWE

* What is Competency?

A competency is a measurable set of knowledge, skills, and
attitudes (KSA) that a person needs to perform a task
effectively

A competency is not an entire job
In most cases, several competencies are required for a job

Often used by employers to describe the desired
characteristics of a graduate.

Competency = K+ S + A

Source: Singapore Workforce Development Agency — Quality Assurance Division
Develop Competency-Based Assessment Plans Version 1.1 (14 October 2012)



Components of a Competency Unit

/

/ JOB
FUNCTIONS \

® Unit of Competence MUUAFNTIAULEN €]
dl Yo @ (Y] a
Ylﬁ'\llﬁ']t‘iﬂﬂ']‘iﬁﬂ‘]ﬂﬁﬂﬂﬂ
I dva Y]
¢ das9nusea8l (Element of Competence) Nptaeueas ~

PRMENG

a 1 6 a vall ¥ G
*NANTINEIDY 6 mm‘nmsﬂgmvlmﬂuwa
31NM5l58US Learning Outcomes



6120813 Components of a competency Unit

Competency Unit: Apply Team Work in the Workplace

Competency Elements:

1. Participate in team establishment

2. Participate in developing team culture
3. Communicate with team members

4, Assist to improve team performance

Performance criteria ; Element1

1. Identifying and defining team objectives in accordance with the organizational strategic plan
2 Identifying and defining roles and responsibilities of team member

3. Developing work plan required for team performance

4 Identifying and establishing methods of monitoring and reviewing team performance.



Competency Base Education

m What is Competency- Based/Mastery Learning?

{ Competency- |
Based Learning

* @191 Competency WANEAI ANNFENITANIIN K+S+A) Uszinelinglda1in
o W (~3 o o 1
GEEEIN A ‘ﬁﬂﬁ'\%ﬂﬁ'\% N.N. Lﬂ%f{jﬂ'\‘lﬂ%ﬂ A1?1 Competence %SJ'IS.IﬁQﬂ'J'lNﬁ']N'I‘iﬂ
(813711 K+S)



AUN-QA Programme Framework (Version 4) at a Glance

Educational Philosophy

(3.1) feaching & Learning (4.1
5
Teaching & Learning Approach (3.2)

Learning Environment

Assessment Methods
(4.1,44,4.5)

| Grading & Feedback
i (4.5.4.6)

Criterion 2 — Programme Structure & Content Criterion 4 — Student Assessment

[ Contexts

University &
Faculty

ELOs
©Educaton Qualay Intomatonal

(S°1) SOT3 Jo Wawanany

l Programme :'

Criterion 8 — Output and Outcomes

Output & Outcomes

SuftPanniog S S i Traiming and

Space (7.7)

Criterion 5 — Academic Staff

Criterion 7 — Facilities & Infrastructure

Criterion 6 — Student Support Services



AUN-QA Criterion 5 — Academic Staff

5. 1.

5.2
5.3.

The programme to show that academic staff planning (including succession,
promotion, re-deployment, termination, and retirement plans) is carried out to
ensure that the quality and quantity of the academic staff fulfil the needs for
education, research, and service.

The programme to show that staff workload is measured and monitored to
improve the quality of education, research, and service.

The programme to show that the competences of the academic staff are
determined. evaluated. and communicated.

¥ AUN-QA Milestones ©

- B

ot (S =D
- | .5 a7t
% - .
= 2005 .r& @—' :

e —O . HIGHER
- 2012 =) Ao Tor @ EDUCAT'OM
L | — O .




A competent academic staff isabie to:

- Design and deliver a coherent teaching and learning
curriculum.

- Apply a range of teaching and learning methods and select the
most appropriate assessment methods to achieve the
expected learning outcomes.

- Develop and use a variety of instructional media.

- Monitor and evaluate their own teaching performance and
evaluate courses that they deliver.

- Reflect upon their own teaching practices.
- Conduct research and provide services to benefit stakeholders.



Competences and Learning Outcomes

Competences — A dynamic
combination of cognitive and
metacognitive skills, knowledge
and understanding, interpersonal,
intellectual and practical skills,

ethical values and attitudes I I

Dictated by job marketand
societalneeds. Property ofa
student which (s)he “takes
away” after the process of

Expressedthrough
competences. Show the
level of the developed
competence. Show the
requirements to obtain
credits. Formulated by

learning. academics. Haveto be
tested.
E.g.: is able to describe
. historiographical tendencies ofthe
E'g' Awa.reness of the last 20 years and to identify the
connections between major actors in the debate about
& ) 2 i modernity , post-modernity and
Bachelor of present -day issues and globalization and the related
History - the past understanding of the relationships
Generic LO between world’s peoples.

competence



Outcome-Based Education(OBE)
Raazls?

Ralph Tyler's curriculum theory established in 1949 involved four
important planning principles:

1, What educational purposes should the school seek to attain?

2. What educational experiences can be provided that are likely to
attain these purposes?

3. How can these educational experiences be effectively organized?

4. How can we determine whether these purposes are being
attained? (Tyler 1949: 1)
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* RANFATUUUTNWUSIUT (Correlation Designs)
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COMPETENCE BASED FRAMEWORK FOR CURRICULUM DEVELOPMENT
Workforce Economic sector competence models ICT Environment
requirements Job Profiles

Re-designing organizational policy N piemenaton | By
and curricula

University Policy &
Vision

Pedagogy

Curriculum &
Assessment

ICT Integration

Teacher Development 1

4 5
1 2 3 Data analysis Dev ' B
- S ‘ e - evelop competence T
Conceptualisation Planning Data collection Create catalog of based curriculum Develop applications
competences
1.1. Think through the 2.1. Working meeting with 3.1, For each job or job 4.1, Analyse information 5.1. Match competences 6.1. Establish teaching
business “mliﬂ the key utu% family dwnluj:ttv'achfma to  obtained. and leaming objectives /| & learning technological
1.2, Clarify the policyand  2.2. Review concept; be used for data collection: 42, Create catalog of outcomes ) infrastructure
curricula re-design with develop plan & timeling - sconofic sector competences tailoredtoa 5.2 Conduct course design .2, Conduct pilot test
the key stakeholders 2.3, Identify and agree on models analysis certain university 5.3. Devalop: 6.3, Develop
1., Develop sirategy people needed for the - expert panel programime - Learning activities competence frameworks
1.4, Gain supportforthe  team - structured interviews 4.3 Describe sach - Assessment
pilet 4. Define roles and 1.2, Schedule and conduct  Sompetence by definition, - Knowledge resources
respansibilities data gathering events behaviars and levels. 5.4. Review with key
2.5, Create and launch 44, Conduct gap analysis.  |oq
communication plan

Figure 3 Systematic approach for competence based curricula development

R. Nikolov, E. Shoikova, E. Kovatcheva
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OBE - in a simple form...

Say what you want

learning outcomes

Do what you say

pedagogy & (earning activities

Measure |t

ssessment

Improve |t

continuous yvement
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* ngUsTHIAKANGRT ® Few years after graduation 4-5 year

/7]

[ Program Educational Objectives(PEQ) J

Programme Learning Outcomes (PLO) ‘ ® Upon graduation

Course Learning Outcomes (CLO) ® Upon subject completion



Outcome-Based

Education(0OBE)

U o

Lﬁ’uuaé'wgnﬂst%augt 5|

Affective Domain: Allilude = feel

Cognitive Domain: Knowledge = think

Create Evaluate Analyze Apply Understand | Remember

Saturn is a gas venus has It's the biggest It's the smallest Despite being Earth is the
giant and has extremely high planet in the planet in the red, it's actually @ planet where we
several rings temperatures Solar System Solar System a cold place alllive on




OBE Curriculum Design and Deliver




THE COMPONENTS OF A

B. COMPETENCY
Attityg Feelings
€ < = Behaviour

www.timboprof.com



Learning outcomes (ﬂﬂﬁ‘ﬂﬁﬂ'\ﬁl%tluj)
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Bloom’'s Taxonomy

Under the influence of Ralph Tyler, Benjamin Bloom
constructed the Bloom's taxonomy. The use of this taxonomy
is now standard practice in lesson planning. The original
taxonomy from 1956 was revised in 2001.

'gaj’t%em‘qnﬂuﬁﬁug'm‘lumst%aluj’nnﬂu
LLsiaﬂaalzlaiwi'lﬁ’mwsﬂzﬂwmﬁm‘sl,%emé’ﬁ
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ﬁmwﬁ’mwL?’i"\‘lﬁlﬁﬁiﬂamnﬂuﬁu

‘wagdisauinugulunsiseusasaie giudinnag
A la finsidianusluldusslevinsne 9 du wa
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* LUUINY g (Benjamin Bloom)



THE COMPONENTS OF A

B. COMPETENCY
Attityg Feelings
€ < = Behaviour
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Bloom’s Taxonomy has divided the class into three domains

which are cognitive, psychomotor and affective.

Cognitive

"The Head

Psychomotor

The Hand

Affective

The Heart

3H

Learning outcomes

h 4

h 4

[ Cognitive [ Affective ] f Psychomotor / skills T
Evaluation Internalizing Naturalisation
Synthesis Organisation Articulation

Analysis Valuing Precision
Application Responding Manipulation
Comprehension Receiving Imitation

Knowledge




°Undemandlng »T — Evolgnb ° °

’
* Creating n 0 m s axn n 0 mv

Produce new or original work
e Design, assemble, construct, conjecture, develop, formulate, author, investigate

Applying

Justify a stand or decision
evaluate  owaise argue, derend,jusge. setect, support, vatue, rtique, weigh

..........

Draw connections among ideas
: difrerentiate, organize, relate, compare, contrast, distinguish, examine,
' experiment, question, test

Use information in new situations

execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch

Explain ideas or concepts

report, select, translate

Vanderbilt Unwversity Cenler for h)ncluug



BLOOM’S TAXONOMY
EVALUATING

CRITICALLY EXAMINE INFO
& MAKE JUDGEMENTS

% design, build, judge, critique, test
‘E% plan, construct, defend, criticize
produce,devise, invent

APPLYING

USE INFO IN A NEW (BUT SIMILAR) FORM

CREATING

USE INFO TO CREATE
SOMETHING NEW

ANALYZING

TAKE INFO APART &
EXPLORE RELATIONSHIPS
categorize, examine,
organize,
compare/contrast

use, diagram, make a chart,
draw, apply, solve, calculate

UNDERSTANDING

UNDERSTANDING & MAKING SENSE
OUT OF INFO
interpret, summarize, explain,
infer, paraphrase, discuss

REMEMBERING

FIND OR REMEMBER INFO

list, find, name, identify,

locate, describe,
memorize, define




Synthesis

Application Apply

nN1Se319assA
(Creating)

Remember

Knowledge

|
|
| ate
s |
|
|
|
\I/

N1sUIELAU
(Evaluating)

Noun ———— toVerb Form

N1SATIZA

(Analyzing)

n1sUszyna LYy
(Applying)

msdnla
(Understanding)

N1597

(Remembering)

UWHUNW @NAUTUWgANTIUNSITEUIATUANUIVTaNEHABRUUUTUUTE Y8 Bloom

(Revised Bloom’s Taxonomy, 2000)




wae : Affective domain /Soft Skill
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Nsas19anezlEe
(Characterization by a

value complex)

N153052UUAMAT (Organization)

n1snnANleY (Valuing)

N15AUEAUDY (Responding)

n’l‘S%J"Ufi: (Receiving)

WHUNW - EAUTuaIgAnTIIMaTBLAuANANNes U sEAAvTRAN AU UL AR
uAsslaa uazAne (Krathwohl, et al,, 1954)




NNEENEE : Psychomoter

waAnIsaNUsieaMuaINIIn lnnTliGenlaatsaaasuaaIB BRI W

ORIGINATION
ADAPTATION

n533u (Origination)

mMsaaulay (Adaptation)

‘]UERT RESPONSE AsAaLFuaIiduaau :
Complex overt response) |
MECHANISM mafiidauiudde |
(Mechanism) )
GUIDED RESPONSE R T
SET aswianiazlfiid (Set)

ns¥usuassruulsyann, nauitia
Perception

VnreATINUNS, Msudavaan, NMsUfié (Performance)

oy



WOANSIUNAAMUTUFTTUUA

(Naturalization)

WOANTINNNANNEAARRIUSEETUNY
(Articulation)

WOANTTUNNTEINABAMULLILET (Precision)

WHANTTUNNARINATIANTEN (Manipulation)

WOANSSUNNAINNISIABULUY (Imitation)

WA AAUTUTRIANTIINTEUMUTINYENTEUUN VTEYINWENAEMUULIAAYEY Dave's (1975)




nan1st3eusagnselunulunangns (vin) ?

a v a a . .
UNUTLEAINTINTEAIBAMUTURAYEUNANTITL3ENTE UM (Curriculum mapping)

ANUZ

AT THANNYES

ANH=NTS
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FIIUGTIH &
nszuak2d WARZAITH HOHTIT WASNS
sufindou MnnTulad
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Bloom’s Taxonomy TQF 2511598
Affective Domain ﬁﬂu@mﬁﬁu UFSITH N1SALNG
Cognitive Domain ~ |@14A2INS N1SNAADU
Cognitive Domain  |enunnsen1atyn N1SNadau
Affective Domain  |A1UNNBEAINANNUSSE1I1[N15daLns
JYARAKAZAINSUNAYDU
Cognitive Domain& |@ 14N N¥LNISILASIZH LB |NISNAADURATNIS
Psychomotor|/f2ta3n1580415 wagn1sld|Ussifiun1suioa
wmAluladd1saumne 41U

Domain




Wayaaatnan1s38u3 aztian1stldsnuilasasi (Bloom, 1959)

1. MaAguidamaauanag AN 1A WAZANNAA (Cognitive Domain) N5
a vad o & Gt I @ o Gtsusud a 1Y) y‘t ' Y] |
Feuginganuitamanselua fasrh lisauiiaanaganaie lafsuansausg o

Tosnnan Sunsfaundasitiode lussas

2. MarlAeualasmeaiuwaisn mmé’ﬁﬂ 3. mwLﬂgsmmaamaﬁmmwiwmmv
NAwAA AaN (Affective Domain) (PSVChC{mOtOI Domain) )
auaea ldiFausdalus fiv igisawio msfiyaaalaifomeisaughialuau
mmé’ﬁnmq@”ma@‘[q aallEa Al ANNAA A1 uaginANFANIN
dnla A0 AHEN ANNENTARILLAD bATEIHD

feftlaisuslilfla SehliiAaans

FWIYNINU



Hierarchy of Learning outcomes

Hierarchy of Learning Outcomes

”

University

|

Graduate '

‘ Attributes 1

Programme

T

Course

[pﬂjm

Lesson

o

|C2LO1 I |C2L02‘

Learning Outcomes Tree



NILNAD learning outcome?

1) delddndnwiianslaog1siusz@nsnin wanansimeeiiedelsuasnangns
2) flriANNTalawite: lsAedenknAnwIaINSaAIRARIINas lASUINNLARZABSH
o (V=] a a &2 % o [V~ [~ v
3) aanuUURENITHEWIRRUIEENS A INHINTWAI8A15INTALRIT Y AU
4) 1A9NIBNITHORTANIZEN 1% N1TUTIBNE dNNW N19883UUR nIan1snaany
5) vanlaanfanssulanignaanuuuntiialvussgua
6) Faalwn1saaviinImagaunIanIsUsztAnnalasinuwgIwandanisisawnisaanile

7) Mlvanlainfinisldnannisussiinuaninaizas



nEYUas1ATYas OBE

1) san1stiunAnwnSausazls

2) virluSesaanislitindnwnseustonu

3) azdheinAnulnisauslanngnatiels

4) azilaagnelsinindnulmSoussoiuugy

* WANdA2aY OBE Aa sasiilnane (Goal) if nualnsusssn

AIBEANTIL381 (Learing Outcome)



Outcome — Based Education Framework

Context: QA, QF, MRA & CTS etc.

s Vision, Mission & e
Educational Philosophy

Environment

( Programme
Educational . Objectives

[Assessment

Environment: Economical, Legal & Political
‘---------~
s---------—’

Environment: Social and Technological etc.

-

Teaching @ ’
& Learning

Stakeholders Alumm, Employers Industry, Government, Partner Universities &
Institutions etc.

" 4

Heliani (2018)
* wanaANYa9 OBE Aa mavitivnig (Goal) NA1vumtUu
gﬂsﬁsuﬂ”wnamst%u (Learning Outcome)
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The Mediocre Teacher
Tells. The Good

*Thank you
Teacher Explains. The

Superior Teacher | Q & A

Demonstrates. The
Great Teacher
Inspires.
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Action Verbs

N de

&

e

Aa
AnridualAfmnAnssUnSansns:fna
wrsn danAna:Salffamy EunsnaRsee
Action Verbz 1AW AIEW Bloom's Taxonony
of Learning Damaing) Turnsls Action verns
AasnANELANSUe TR UnLEkidas
Baaw Ao oy nSaiduwnFinssy
Auamsoanmely Aliawisndanandadald isu
Busu Asedn Aunw § Suus nle iDuiu

Bloom's Taxonomy of Learning Domains

Cognitive
Domain

Remembering
Actinn Verba: Choose, Dedne, Find, How, Label, List,

Match, Mame, Ornit, Fecall, Hetala, Seect, Show, Spal,

T, Wnen, Winene, Wy

Understanding
Action Verbs: ClEEEﬂ:,-. Compare, Conbrast, Daman-

sirate, Explain, Extend, lustrate, inter, Inenpred, Outing,

Relate, Raphrase, Show, Summarize, Tranglabe

Applying

Action Verba: Accly, Buld, Choose, Flan, Conatruct,
Devalop, Experiment with, Scive, Identify, Inberviaw,
Maka use of, Modal, Salect, l:ll'-gEll'lEE, Lhiize

Analyzing

Action Verbs:

Andyze, Assume, Liel, Categorize, Clagsily, Diide,
Compare, 51.|r‘-.'£",'. Conirast, Diecover, Disged,
Distirgiish, Exarmine, Inspect, Simpldy, Take part in,
Test Tor, Function

Evaluating
Actinn Verba: Agres Anprame Assecs, Mark, ward,

Choosa, Select, Compane, Conclude, Criticiae, Decide,

Judpe, Deduct, Defend, Jugtiy, Detarrine, Rata,
Disprowe, Estimate, Evaliats, Explain, Prove, Indusncs,
Imerpret, Measune, Vaue, Perceive, Priomine, Becom-
miend, Fke on, Supgo

Creating

Action Verba: Adapt, Buld, Change, Chooss,
Cambine, Compile, Flan, Composs, Construct, Create,
Dedete, Design, Develop, Descuss, Invent, Elaborate,
Estirmate, Formulaie, Happean, magine, Improve, kake
up, Maximize, Minimize, Modly, Test, Originate, Pradict,
Sove, Proposs, Supposs

Affective
Domain

Receiving Phenomena

Action Warba: ashs, chooses, describes,
lobows, gives, holds, dentifas, Bcales, namas,
poings Doy, sxlacts, Sit8, erecls, replies, wses.

Responding to Phenomena

Action Werba: anzwers, assigts ids, comples,
COnGNmS, discusses, greets, helps, Ebaks,
pafonms, praclices, presants, reads, recibas,
rapore, salacts, e, weiles,

Valuing

Action Werba: completes, demonsiales,
diferantiates, aqiansg, lollows, ioms, inliaes,
rites:, joins, _uslires. proposes, reads, rapors,
selechs, shares, sudies, warks.,

Organization

Action Werbs: adnees alles arranges,
COMDONas,

compares, completes, delends, asplains,
lomnulates, genemz-;-s. identiles, Iniegraies,
madfies, ondans, n:ugmiiea, PIEOaTES, FRERas,
SNz

Internalizing values
[charactarization)

Actioh Warba: aciz, displays, discriminaias,
riuences, istens, modfies, perdoms, practicas,
proposes, qualiies, QUeStINS, revises, Sares,
Sokes, veihies.

Psychomotor
Domain

Perception (awarenass)
Action Verbs:

chooges, describes, datacts idaries,
ditterentisias, relates,

distinguizhas, isokstas, ssacis.

Set

Actisn Verbis: begns, dispiays, sxplans,
mives, procesds, reacts, shows, states,
solurisars,

Guided Response
Action Verbes copies, aces, lollows, react,
FEOMOOUCE, MEsSDOnds.

Mechanizm (basic proficiency)
Action Verbs:

assemibles, calibraies, constucts, dismanties,
QiEpEyE, lagiens, ixes, gll'rﬂﬂ. nedls, mixes,
manipulaies, Maasires, mends, tlg&'li.EE'i,
ket has.

Complex Overt Response
(Expert)

Action Verbs:

assambies, bulds, calbratas, constiucts,
dIEmAantes, dﬂﬁl&f& heats, 1asiens, fwes,
manipulates, maasires, grnds, mends, mixes,
oigEnizas, skefches.

Adaptation
Action Verba: adapis, altes, cnanges,
FEATANGES, reaas, vailes, reonsanizes.

Origination

Action Verbs:

aranges, uiids, combines, composes,
congtructs, creatas, designs, initiate, makes,

ignans.
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y y Why OBE?
¢ MINBBINANTAT e s

OBE approach bacause:

#
AN ®
OBE s=riliisah “ilhnun OBE s RURSLLALSI OBE ansnSald Susrirdariteds ORE “’"Tﬁ's'"i"“i'ﬂ“'i”
0 “Wadws" VIS gy e suludviny nasouligigeu rialiifin Salli ua:e-foa s qm;mwuw”mmmt
e misfnirufaads N rEAnEE IRl nliigauluaiaiu ialgdfanm
rilufie OBE? Bt

KMUTT TdidenlndnmsAnuiuu OBE soeimauadurelud

OBE v:rilfisn§on “iUmue” nSo OBE awsndali usrrirdarie:ls mla OBE rilAisTAUN&ULUBIRYISEU VouIs) 0BE mlfiswrvuidufiu nndou veums
“wadws” voumslimsAnundufioe:Is pinSelu na-2:AovUSulsamsAnyveus 1Oughéiry na=doslidiSouediiuounnn Anue:tunuinua:ntihAdeulentionu Ua
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AI0EIRUIRLVDINSTEULAGWSNSEEUS

aFISﬂ']Sﬁﬂu (Learning Outcomes)
Mﬁﬁw S':ﬂr]SIEEl US By the end of this eouree, students will be able to...

T ™ o e ecall the 5 m evenis lEading up o tha Riel
(Learning Outcomes) b lor gup
i Rebeallion and describe their role in inftating the
Febelon.

P articulate thesr personal responses tosa |I1.Ei'a]' ok
they have selected independently.

B evaluate the theoretical and methodological
foundations of sacondary critical material and
emplay this evaluation to defend their position on the

KAITINSHLU topic.

Tusnads1 wAde umiSeu luganSofanssu
UnAnG1aL7sn. ..

AudnATYVeIMSEULAAWSSISEUS
Action Qualifying —

verb phrase
awrsnilfifnweEds
AoEWMSNEUT N CSE, PolyU - Subject Level
awnsndaualka

To establish an understanding of the fundamental

principles of fluid mechanics and to introducs their

applcahms in situations that are of concenn and

relevance o a practicing civil enginesr. mmmﬁ@rﬁnmu

Studenis will be able to explain the fundarmenta .
principles of fluid mechanics o eituations: that are of - Alignment “hlwmmﬁlmé
conearm and relavance to a practicing civil engineer.



OBE

Constructive
Alignment

Statermeant aon wihat
studaents shoulkd krowss,
undsr=stand and cam do
upon compl=tion of =
paricd of study (Frograsm”
Cownrrs=dhdodules Sac tineik s ).

O besctives
amnd Laearming

Ourtcormes

Thea teachimmg and Earming
meethods which the teaschers

A on—Qoing proecass ainres
=t improving studemts”™
l=armimng by meeaswurnng the
I=armiimng outcomes. thay

us= o achhiewvs sach of thae
bearmiimg CDutcomes..
Studemts will Fonoww s sectly

achiawved. Fesdback will b=
wobny they are baing askead o

given =0 that studemt=s
lononer wiliat theay mesd to dos
in order o gt better
gracses.

asngage in certain teaching
and laearning Sctineitie=s im
their courseas.



Why OBE?

KMUTT has adopted
OBE approach bacause:
o Key Concepts of OBE
+ Focus on results of lsaming (Leaming
Outcome)
+ Program=level Learning Outcomeas must
OBE w=ritlAsEn “ilhnung” be farmulated first in curriculum design.
"’i;“::ﬁﬁ]rg:m + Backward curriculum design: design
down (from the performances expected
of graduates) and daliver up.
. « Learnar aré the center of OBE - creata
&" learning opportunities to halp different
learners achieve similar learning
outcomes
OBE s unduLUoa
disuuvaaisulusding ia:doulAgu
LIEIALIL BT

OBE Curriculum Design and Deliver
@ .

OBE awrendali duswisdurias:ls
filEARSall navfaaUEus
msAnEvous I wWls

OBE rlfisarawulufiu
nneoaensAngrREdunUmma:
HiBaUTuaai Uddrar
=T T

OBE
Constructive
Alignment

The teaching and learning
methods which the teachers
use to achieve each of the
learning Qutcomes.
Students will know exactly
why they are being asked to
engage in certain teaching
and learning activities in
their courses.

Staterment on what
students should know,
understand and can do

upon completion of a
period of study (Program/

Course/Module/Activity).

An on-going process aims
at impraving students’
leaming by measuring the
learning outcomes thay
achieved. Feedback will be
given 5o that students
know what they need to do
in order to get better
grades.



